WE ARE HERE!! Final Narra/ve Report
Published July 2019

How has the project WE ARE HERE!! helped your children?
It has helped on a number of areas: introduced the children and carers to diﬀerent
musical concepts e.g. beat, rhythm, volume of music and sounds. Introduced in a new
fun way, to the richness of the human voice, also given increased conﬁdence in using
their voice. Provided opportunity to experience “live music” both through the musicians
and their instruments, a very hands on experience. Increased cultural awareness
through encouragement to share home songs.
How has the project WE ARE HERE!! helped you and your team?
We have had excellent training – both in understanding the aims of the project, and
support in delivering a focus group for a speciﬁc period of Dme. We have learnt the
value/ importance of music & songs in supporDng early language & have had, like the
parDcipants, a hands-on opportunity to deliver sessions & parDcipate in music-making.
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Execu/ve Summary
“In this way the crea/ve poten/al and emo/onal expression that is inherent in high quality
music making is present right from a child’s ﬁrst experience of being part of a music-making
community.” This phrase from this Final Narra9ve Report (see 1.3.3 below) encapsulates the
fundamental mission of the project WE ARE HERE!!
We have endeavoured in preparing and wri9ng this report to capture with words on paper
and sta9s9cal evidence the wonderfully crea9ve musical, social, cultural and educa9onal
journey that has evolved over the past 29 months, and the many stories of individual and
collec9ve progression and change. The project has built a network of rela9onships through
musical ac9vi9es for young children that are based on trust, and an understanding of shared
objec9ves for the children, enlivened and nurtured by a willingness to collaborate across
social and cultural boundaries. This is truly what building cultural capital within our
communi9es is all about, and why it is of such importance in our society, and cri9cal to
building beber futures for all children regardless of their social or cultural background.
It is evident in the process of wri9ng this report that the families and the prac99oners were
at the heart of the project as much as the children themselves, crea9ng a musical community
within each family and early years seGng. That was achieved by the great success we had in
training prac99oners and enabling and empowering them to implement the programme that
we have now published as Songo (for Children, Early Years SeGngs and Prac99oners), and in
parallel to that the wide range of project ac9vity with families, which resulted in our second
publica9on from the project, Songo (for Children and Families).

•
•
•
•
•
•
•
•

22 early years seDngs and 9 independent child minders involved
131 prac//oners – 45 prac//oners aKended the full training course and 86
addi/onal prac//oners engaged at their seDngs
Around 540 parents/ carers aKended Family Workshops and other project
ac/vi/es
50 diﬀerent workshops and events were held for families to aKend and 39 half
day workshop sessions took place for nursery children
170 CDs and 51 Songo Family Books (with CD) provided for families to use at
home with their children
Over 1,000 children under ﬁve aKended the music workshops, concerts and other
project events; a further number of at least 270 children engaged with the
project’s ac/vi/es through sessions led by the prac//oners we trained
The 45 prac//oners we trained will have delivered a minimum of 1,600 music
sessions with the children they work with using the songs and ac/vi/es from the
project
A`er more than 24 months of the project 88% of the prac//oners reported using
the Songo songs and ac/vi/es with their children once a week or more

The profound impact of the project lies not solely in deepening the quality and accessibility
of music making within those nuclei of individual families and early years seGngs, but in
doing what music can do best, which is to bind individual families and smaller disparate local
5

groups together into bigger, larger communi9es, which is what took place on 21st May 2019
at the Lyric Hammersmith with A World of Music Day 2019:
“Yesterday was a great occasion and one of which you should be proud. You have created
an incredibly vibrant, warm and open community, with a strong sense of belonging – all
quali/es that we need desperately in today’s disconnected and fragmented world. You also
show so clearly what music can do in shaping and binding a community together.”
Peter Renshaw (former Head of Research and Development Guildhall School of Music and
Drama)
There is one other theme that is at the core of Musiko Musika’s prac9se and which has
informed the development of the project, which is addressing the cultural and social diversity
of the children, families and prac99oners. Parents and carers were asked to tell us the kind of
things they and their child enjoy about music. This response from a parent at the children’s
centre “We are a bilingual family and songs are a great way of ﬁnding out about and
sharing diﬀerent culture and history” neatly summarises the value and importance of this
approach (see 1.3.2 below).
This report is in two parts. Sec9on One focusses on what the project did, how we achieved
our objec9ves and the evidence base we created. Sec9on Two provides “Spotlights on
prac9ce: Key Findings and Learning themes from the project” which comprises summaries on
our ﬁndings and learning in four areas that we believe can be of speciﬁc help in informing
and suppor9ng work by other individuals and organisa9ons.
The contents page will help you as a reader to navigate to areas in this report that are of
par9cular relevance and interest whether you are an early years prac99oner, a music leader,
organisa9on or funder with a strategic interest in suppor9ng and improving the lives young
children and the development of their musical experiences and skills. We would welcome
feedback and further ques9ons, and can be contacted at info@musikomusika.org
There are many people who have been involved in the development of this project, but we
would par9cularly like to recognise the contribu9on of our friend and project speech and
language consultant Helen Ayres, whose knowledge and commitment to suppor9ng language
development in young children has guided and inspired us in this area of work. Carol Cooke
and the Hammersmith & Fulham Early Years Advisory Service have also played a crucial role
in the project’s success.
Special thanks are due to the project funders, the Na9onal Founda9on for Youth Music, Dr
Edwards and Bishop King’s Fulham Charity, and Hammersmith and Fulham Fast Track funding
for their generous support for the project. Musiko Musika is also funded by Arts Council
England as a Na9onal Porkolio Organisa9on 2018-22.
And ﬁnally, we would like to thank the children, the teams at all the seGngs and the families,
our trustees and patrons for the generosity of spirit, love and care as well as all their skills
and musicianship that they have contributed.
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About Musiko Musika

Musiko Musika is an ar9st-led music educa9on and cultural charity, jointly directed by the
musicians Mauricio Venegas-Astorga and Rachel Pan9n who founded the organisa9on in
1998.
Our vision is that the wonderful and remarkable diversity of the world's cultures available in
London, England and the world is crea9vely thriving and celebrated, and is valued and
accessible to all as performers, creators, learners and audiences.
Musiko Musika has established itself as a unique and highly respected organisa9on using
world music and the diversity of pedagogical approaches within those diﬀerent cultures as a
tool to connect with children, young people, families and the community and engage them
with music as a powerful agent for social change, as a means of increasing our understanding
of each other and giving crea9ve and cultural expression to our lives. Our work is cited as an
example of exemplary prac9ce in music educa9on and for the crea9ve and social values of
our approach to cultural diversity, encouraging and enabling par9cipants to bring the sounds,
songs and stories of their own cultural backgrounds into their music-making with us.
There are three main strands to our work (reaching over 5,600 abendances in 2018/19):
• The ECCO (Ethnic Contemporary Classical Orchestras): Our ﬂagship ECCO programme
addresses cultural diversity and social development for young people and families
through excellence in ensemble playing (88% from BAME backgrounds).
•

World Music Academy: Providing live performances, workshops and collabora9ons with
musicians from around the world

•

Sing and Learn: A music-based approach to the acquisi9on of strong speech and language
skills in early years, improved social skills and well-being, and crea9ve learning to improve
the life chances of children from disadvantaged backgrounds

All three strands are supported by our Digital Output (produc9on of audio, video resources,
materials and publica9ons).
We have been funded as an Arts Council England Na9onal Porkolio Organisa9on since 2012,
and are proud to have Baroness Chris9ne Crawley, Baroness Gabrielle Ber9n, Mar9n Morales
and Richard Harvey as our very suppor9ve patrons. We joined the Lyric Hammersmith’s group
of partner organisa9ons in 2015, other partnership work includes EFDSS and Middlesex
University, the publishers Victorina Press and the interna9onal produc9on music company
West One Music Group. As well as projects based at the Lyric our work takes place in
Hammersmith and Fulham, and in schools and communi9es in other areas of London. Our
NPO funded programme includes touring projects and collabora9ons in other regions of
England. Interna9onal work in Chile is also a regular part of our ac9vity.
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Sec/on One: Project overview, ac/vi/es, impact and outcomes
1.1 Overview of project

WE ARE HERE!! was created to provide an outstanding opportunity for 850 children aged 2 to
5 in highly deprived and marginalised communi9es in the south of Hammersmith & Fulham
to secure the development of their speech and language skills through a musical programme
speciﬁcally designed to address deﬁcits in this cri9cal area of early years development and
improve their long-term personal, social and educa9onal outcomes.
We planned to achieve this by the delivery of a specially devised programme based on the
highly eﬀec9ve i am here!! model created by Musiko Musika in 2012-14 which is an evidencebased approach to the use of music to achieve signiﬁcant improvements to speech and
language skills in early years. In partnership with the borough’s Early Years Advisory Team and
the Lyric Hammersmith, Musiko Musika set out to work with local providers and families to
deliver a comprehensive project comprising in-depth training, development and support for
72 early years prac99oners; the development and delivery of workshops for two cohorts of
local children (2 year old funded and 3-5 year olds); parental engagement projects leading to
a fes9val day at the Lyric; and a package of resources created in consulta9on with speech and
language specialists and the local community.

1.1.1 Project Aim and Objec/ves

The aim of WE ARE HERE!! was to improve the speech and language and parallel musical
skills of children aged 2 to 5 years, crea9ng a strong infrastructure of support in the
prac99oners, families and resources, tackling the detrimental social and educa9onal impacts
of delayed speech and language development and poor communica9on skills. In par9cular
we wanted to develop an eﬀec9ve training and development model for early years seGngs
that would ensure that the programme (the songs, ac9vi9es and underlying approach) was
embedded and implemented long-term.
The stated objec9ves of the project were
1: For the par9cipa9ng children to have improved their listening skills, their ability to perceive
and discriminate sounds and rhythmic paberns within music, songs and speech, and to be
vocalising sounds with greater accuracy.
2: For the par9cipa9ng children, their families and the prac99oners who work with them to
have increased the levels of crea9vity, fun and enjoyment in their musical ac9vi9es and their
use of language in songs and music making, during music sessions, in play and at home.
3: For the par9cipa9ng children to have increased conﬁdence and ﬂuency in their verbal and
non-verbal communica9ons, with improved levels of self-esteem, social skills and security in
their personal and cultural iden9ty.
4: For the families to be more fully engaged with and able to support the musical and
language development of their children, both within the home and as part of a stronger and
more cohesive community network in which families feel safe to express their cultural
iden9ty and enjoy belonging to.
5: For all the prac99oners involved to have improved their skills in the delivery of musical
ac9vi9es for 2 to 5 year olds, with non-specialists acquiring new exper9se, experience and
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conﬁdence to successfully deliver the project ac9vi9es and resources long term, and Music
Leaders having developed their understanding of this work.

1.1.2 Timeframe

The project was originally scheduled to run from January 2017 un9l the end of December
2018, however various factors led us to extend the length of the project to complete in midJune 2019. These factors included new opportuni9es to work with the print publisher
Victorina Press and the music produc9on company West One Music Group, which altered the
produc9on schedules for the resources and rescheduling of project ac9vity due to
unexpected surgery for two key members of the team during the project.

1.1.3 Context and need for the work

The area in which we delivered the project (the south of Hammersmith and Fulham) was
iden9ﬁed by our project partners the borough’s Early Years Advisory Team (now part of the
restructured services delivered by the organisa9on Family Support) as being the most in need
of the project’s beneﬁts due to the pockets of high level depriva9on, the social and educa9on
needs of those communi9es and the lack of access to projects and ini9a9ves that are
available in the north of the borough.
The project included private and voluntary nurseries and child minders alongside children’s
centres because these providers have an increasingly signiﬁcant role in childcare provision
and although supported by the Early Years Advisory Team oven do not get access to training
and development opportuni9es. It was a key strategy for the Advisory Team to address the
deﬁcit in training and exper9se in musical ac9vi9es across EYFS prac99oners in that area and
the up-skilling of registered child minders.
We gathered a comprehensive picture of the children and their families and the local area
before developing the project at that 9me (May 2016):
•
•
•
•

60-70% children had mild to severe speech delay on entry to nursery provision
Some had already been formally iden9ﬁed with speech and language disorders
Children displayed a range of problems including “language quirks”, hearing and other
medical issues, poor development of facial muscles (an eﬀect of lack of breast feeding as
a baby)
The head of one of the par9cipa9ng Children’s Centres reported that they found large
numbers of children who couldn’t make the speech sounds “they are not hearing
communica9on, not hearing their parents speak”

In addi9on to these speech related issues the other challenges faced by the children and
families we were targe9ng that would impact on the children’s social, emo9onal and
educa9onal development were:
• mental health problems in parents
• disabili9es due to pre-mature birth, Downs Syndrome and other medical diﬃcul9es
• homelessness, and risk of evic9on par9cularly in immigrant families without en9tlement
to beneﬁts
• economic depriva9on
• high numbers of families with English as a second language
This local informa9on was substan9ated by the general data which shows that there are
increasing numbers of children star9ng school without the pre-requisite speech and language
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skills for them to engage fully with the curriculum and achieve their poten9al at school and in
later life. It has been demonstrated in various pieces of research that as children progress
through the educa9on system this early gap increases, resul9ng in children who are slightly
behind aged 5 falling even further as they progress through school.
“The developmental outcomes of low-income children con9nue to lag behind those of beber
oﬀ children at the 9me of entry to the school system.” Subon Trust Report 2010
Early interven9on is recognised as being crucial to addressing abainment gaps and social and
educa9onal inequali9es: “There is rigorous evidence from randomised controlled trials that
early interven9on programmes can have beneﬁcial eﬀects on the outcomes of disadvantaged
children that extend into adulthood.” (Karoly et al. 1998; 2005; Carneiro and Heckman 2003).

1.1.4 About our partners and par/cipa/ng seQngs

Lyric Hammersmith
Musiko Musika has had a base at the Lyric Hammersmith since April 2015, when the
organisa9on became part of the Young Lyric Partnership which has the mission of nurturing
young talent and crea9vity by engaging young people from West London in high quality,
aﬀordable ac9vi9es in a wide range of art forms to help develop their crea9ve, social,
personal and economic poten9al.
Hammersmith & Fulham Early Years Advisory Service (now Family Support)
This team played a fundamental role in overseeing the partnership rela9onships with the
individual seGngs, brokering the rela9onships with the nurseries and child minders, and
providing support in monitoring and evalua9ng the project. The borough’s services for early
years and families underwent a major restructure during the course of the project and the
Advisory Service was integrated into the new organisa9on Family Support
The early years seQngs that par/cipated in the project were:
Melcombe Children's Centre; Normand Crov Children's Centre; Bayonne Nursery; Brook
Green Nursery; Charing Cross Day Nursery; James Lee Nursery; Lible Forest Folk (Fulham);
Lible Lillies Pre-school; Lible People of Fulham; Masbro Under 3’s Nursery; Melrose House
Nursery; Peques Anglo-Spanish 1; Peques Anglo-Spanish 2; The Studio Day Nursery;
Townmead Community Nursery; Fulham Central Children’s Centre; Masbro Children's Centre
And Lible Forest Folk (Barnes); Lible Forest Folk (Chiswick); Lible Forest Folk (Wandsworth);
Lible Forest Folk (Wimbledon); Elsley Primary School; 9 independent childminders
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1.2 Our work with EYFS Prac//oners and SeQngs
1.2.1 Descrip/on of the training programme &
approach
•

The training courses were each delivered over three half days for four
separate cohorts of prac//oners (January 2017, September/ October
2017, January/ February 2018, November/ December 2018)

•

131 prac//oners engaged with the project

•

45 prac//oners aKended the full training course

•

86 addi/onal prac//oners engaged with the project at their
seDngs

•

A Refresher Training Seminar and End of Project Seminar took place
in November 2018 and May 2019 respec/vely

We had aimed to engage with 72 EYFS prac99oners in total through
the project. The actual number reached was must greater than
projected – 131 in total – with 45 abending the full training course and a
further 86 prac99oners being involved in sessions at the seGngs. These
local EYFS prac99oners were drawn from the teams of the nurseries and
children’s centres that par9cipated in the project, plus a group of nine
independent childminders. The childminders were a group that the Early Years Advisory
Service had iden9ﬁed as being in par9cular need of training and development opportuni9es
and who are increasingly working with
children with speech and language
Layer 1 – “Making the prac99oners strong”
diﬃcul9es.
Development of prac99oners themselves,
their understanding, skills and crea9vity
The training was devised and delivered by
(including personal skills: conﬁdence, selfMusiko Musika’s Joint Ar9s9c Directors
esteem, communica9on etc.)
(Mauricio VenegasAstorga and Rachel
Layer 2 – “Acquiring the tools and experience
Pan9n) and Assistant
for successful implementa9on”
Ar9s9c Director
Development of the prac99oners’ skills,
(Laura Venegasknowledge and understanding to implement
Rojas), and was
the programme
based on the
approach that we have
developed for training
and development, in which two layers of objec9ves
interweave as the training progresses:
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The crucial beneﬁt of this approach is the degree of empowerment it gives to the
prac99oners enabling them to tap into and fully connect the techniques and materials that
we are sharing with them with their exis9ng prac9ce and knowledge.
Following the training courses further support and development for prac99oners was
provided during the project through:
• Musiko Musika’s team delivering workshop sessions for the children in the nurseries/
children’s centres, giving prac99oners the opportunity to see the work being delivered
with the children (and families) they work with
•

Individual feedback, observa9on sessions and planning/ evalua9on mee9ngs

“This project provided me with the opportunity to build up my self-conﬁdence and to take a
powerful lead in a group acDvity and to support those who are in need, e.g young children who
have language diﬃculDes low self-esteem or the ones who pracDce English as an addiDonal
language.”

1.2.2 Mee/ng the training objec/ves

How successfully did the project meet its objec/ves in terms of training and embedding the
programme in seQngs?
Our objec9ves for the prac99oners were:
• For the par9cipa9ng children, their families and the prac99oners who work with them to
have increased the levels of crea9vity, fun and enjoyment in their musical ac9vi9es and
their use of language in songs and music making, during music sessions, in play and at
home.
•

For all the prac99oners involved to have improved their skills in the delivery of musical
ac9vi9es for 2 to 5 year olds, with non-specialists acquiring new exper9se, experience
and conﬁdence to successfully deliver the project ac9vi9es and resources long term, and
Music Leaders having developed their understanding of this work.

We gathered a range of evidence that demonstrates that the project has had a signiﬁcant and
las9ng impact on the prac99oners’ skills, crea9vity, fun and enjoyment in providing music
ac9vi9es for their children and of the frequency and quality of those ac9vi9es.
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We collected individual proﬁles of the prac99oners who abended the training courses at the
start of training and at the end of the project. So in some cases the 9me period over which the
change was measured was more than 24 months, demonstra9ng long-term sustained impact
and change.
Q1) How oven do you make music or lead
music ac9vi9es with the children you work
with? With the range being: “some9mes
but not oven”; “most sessions”; “at every
session”
At the start 17% had responded “at every
session”. By the end of the project 35%
responded “at every session”.
Q2) How oven do you make up songs,
words, rhymes or musical ideas with the
children?
The possible responses ranged from “I
don’t think I ever make up songs, words,
rhymes or musical ideas” to “it’s the kind of
thing I do most sessions”
At the start 100% answered “some9mes I make things up, but not so oven”. At the end of the
project 53% answered “it’s the kind of thing I do most sessions”.
(The three pracDDoners who reported rarely making up things themselves had not parDcipated
in the start of training quesDonnaire, but their lack of conﬁdence in this area is useful to note
and reﬂects just how fragile conﬁdence in music making can be)
Q3) Do you hear the children crea9ng
their own music? With the range being:
“I don’t hear the children make up their
own songs & sounds”; “Some9mes the
children make up their own songs &
sounds”; “I oven hear children making
up their own songs & sounds”.
One third (33%) said “I don’t hear the
children make up their own songs &
sounds” at the start of the training and
at the end of the project that had
reduced to only 6%. Only 17% said “I
oven hear children making up their own
songs & sounds” at the start and that
had increased signiﬁcantly to 41%.

13

1.2.3 Progression of prac//oners as a cohort and individuals

This chart shows the progression of all prac99oners evaluated from the start of the training to
the end of the project, demonstra9ng change in all the areas measured by ques9ons 1, 2 & 3.

We can see this progression at an individual level in this chart showing in par9cular striking
increases in the crea9vity of Prac99oner 2 as well as her percep9on of the musical crea9vity of
the children she works with.
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Scoring of quesDons 1, 2 & 3
Q1) How oven do you make music or lead
music ac9vi9es with the children you work
with?
Q2) How oven do you
make up songs, words
rhymes or musical
ideas with the
children?

I don't think I ever
make up songs,
words, rhymes or
musical ideas = 0

Q3) Do you hear the children crea9ng their
own music?

Some9mes but not
oven = 1

I rarely make things
up myself = 1

I don't hear the
children make up
their own songs &
sounds = 0

Most sessions = 3

At every Session =
5

Some9mes I
make things up,
but not so oven
=3

It's the kind of
thing I do most
sessions = 5

Some9mes the
children make up
their own songs
& sounds = 3

I oven hear
children making
up their own songs
& sounds = 5

Individual proﬁle
In addi9on to this evidence the individual proﬁle that prac99oners were asked to complete at
the start of training and end of the project shows the development of their conﬁdence in six
areas on a scale of 0 to 5:

At an individual level we can see how individual progression can vary across diﬀerent areas. The
chart for Prac99oner 1 shows a growth in conﬁdence across all areas, whilst the development of
Prac99oner 3 (measured at three points during the project) shows important changes in her
conﬁdence in ini9a9ng/ leading musical ac9vity and in her own musical skills, but no change to
a preference for using songs she knows well rather than ﬁnding it fun to make up songs.
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1.2.4 Embedding the programme long-term – achieving a sustainable
outcome

“It has become part of our weekly rou9ne now. We will con9nue to use it going
forward.” (Prac99oner end of project feedback)
Aver more than 24 months of the project 88% of the prac99oners reported using the Songo
songs and ac9vi9es with their children once a week or more.
None reported that they were no longer using the programme, and 24% are using it either
every day or most days. This represents an outstanding commitment from prac99oners to the
use and implementa9on of the programme over the long-term, when the demands on
prac99oners in delivering on other areas of the Early Years targets are so intense.
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1.2.5 Further evidence: Narra/ve feedback from prac//oners
1) Evidence that the prac99oners have increased the levels of crea9vity, fun and enjoyment in
their musical ac9vi9es and their use of language in songs and music making, during
music sessions.
Tell us the kind of things you and the children enjoy doing with music…
•
•
•
•
•
•
•

“Strumming my guitar and experimenDng with the sounds it produces, invesDgaDng noise to
depict changes in weather”
“Singing together as a group and making silly songs”
“Making up songs and rhymes, acDons with the words, making instruments out of jars and
other things around the nursery”
“Introducing new vocabulary and enjoy the acDons as part of gymnasDcs”
“Music helps us to express ourselves and happiness in diﬀerent ways, like sounds, words,
new rhymes, acDons to discover how to interact and connect with others.”
“Learning new songs from diﬀerent parts of the world. Expressing themselves through music
- dancing to the diﬀerent rhythms.”
“Changing lyrics. Making up songs.”

“I’ve really enjoyed being able to parDcipate in the project in my role as an early years worker.
Musiko Musika have an infecDous posiDve energy about them and are examples of what fun, as
well as learning making music can be.”
“This project was an amazing experience to work with Musiko Musika and their loving and
hardworking team. I learnt the fun and interesDng ways to have pleasure without the use of
fancy expensive props, toys and how to make a posiDve impact on child life. e.g support then to
learn new words, build up self-conﬁdence and collaborate together.”
How has the project helped you in your job?
“Helped me (as SENCO) support children with SEN & speech and language delay in more
creaDve ways”
2) Evidence that the prac99oners have improved their skills in the delivery of musical ac9vi9es
for 2 to 5-year olds, with non-specialists acquiring new exper9se, experience and
conﬁdence to successfully deliver the project ac9vi9es and resources long term.
Feedback from prac99oners
“I have learnt that music has a posiDve impact on all children’s development and mood,
especially those children with SEN and EAL. It can be incorporated into all areas of the
curriculum. It also gives less conﬁdent children a voice.
“It (the project) has given me a variety of new songs to sing with the children. Although I am
quite conﬁdent in delivering music to the children the support and advice given to me through
the project has enabled me to support other members of staﬀ who are less conﬁdent in this
area. Other members of staﬀ have really valued the CD and have come up with new ideas to use
the songs that support the children’s communicaDon and PSED.”
How has the project helped you and your team?
“Planning music & singing acDviDes together as part of a team and gaining conﬁdence together
to provide a good session.”
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What do you think you have learnt through this project?
“Conﬁdence to lead an acDvity but also understanding of how it beneﬁts the children and their
conﬁdence and development”
“That music and language are closely linked. That it can take Dme to 'see results', so having
persistence, and 'taking the long view' on projects are important.”
“Encouraging children‚ and self-esteem. CreaDng an environment controlled enough for the
session to work, and free enough for them to be creaDve and explore.”

1.2.6 Further evidence: Music Leader observa/ons
Notes by the Music Leaders from one training course:
Training Session 1 notes included:
•
•
•

Mostly following quite basic use of music, some with external provision, some with no
speciﬁc music session, although singing is integrated into the day.
Very responsive to ideas & crea9ve possibili9es – transferring crea9vity in other areas to
another.
Posi9ve aGtude towards learning new things and developing through this programme.

Training Session 2 notes observed:
•
•
•
•
•

Began to develop their crea9ve ideas during this session & ways to adapt & implement
songs & ac9vi9es.
Can see them constantly wri9ng notes down for each song. Taking on board our ideas,
how we use the songs and thinking about how they can use them.
Wan9ng to implement regular song/music 9me into their daily rou9ne – so they get
used to it and the new songs.
All very posi9ve & have already been using the songs with children in most seGngs.
They are thinking about how they can use these songs to connect with the parents, they
want them to get them more involved – educate the parents on how music is
important.

And the notes for Training Session 3 included:
•
•
•

•
•
•
•

Have already been using the songs in their classes, even in assemblies with year 1.
Using the songs/videos on YouTube during the session.
All reported having made a start in using songs. Accessing them in diﬀerent ways,
structured step by step. Tina star9ng with ‘Hello’, Mikayla used ‘Good Morning’ with
Year 1 assembly and Althea puGng the CD on, children enjoying it & joining in with
the words, gradually learning.
When children didn’t know how to say hello in their mother tongue, (Tina) took the
opportunity to ask the parents how to say hello in their mother tongue, to start
integra9ng the parents.
Enjoyed song wri9ng & adap9ng words & ideas.
Also discussed use of Garage Band to provide chords - IT connec9on.
All conﬁdent & commibed at this stage.
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Observa/ons of long-term progression at Bayonne Nursery
In November/ December 2017 we held a series of workshops at Bayonne Nursery with the
nursery children and with parents and carers. This concluded with a Christmas Concert in which
the children performed alongside the newly formed Parent Choir. At that event Musiko Musika’s
team took the lead in rehearsing the children, planning the repertoire, integra9ng the Parent
Choir into the event and managing the instrumental resources, all well supported by the nursery
team. The following year, December 2018 showed a really wonderful development of skills,
conﬁdence and ownership in the Bayonne team that took place in a truly organic and natural
way. This second year Musiko Musika’s team worked with the parents again, but was not
scheduled to lead workshops with the children and therefore did not have any role in
preparing/ rehearsing the children before the Christmas Concert. The concert was planned and
led by the nursery team, who had planned the repertoire based on what they had learnt and
observed from our team the year before. They rehearsed the children and also planned and
communicated with Musiko Musika about the support they would need from our musicians on
the day. The concert was a great success and represented the way in which the professional
leadership of a project can pave the way for the transfer of roles and ownership.

1.2.7 Engaging with independent childminders

As noted at the beginning of this sec9on of the evalua9on report, the childminders were a
group that the Early Years Advisory Service had iden9ﬁed as being in par9cular need of training
and development opportuni9es and who are increasingly working with children with speech
and language diﬃcul9es. However, we were also advised that they would be poten9ally diﬃcult
to engage with because their conﬁdence and self-esteem was not generally very high, and they
oven experienced some anxiety in the context of formal training, and music might be an area in
which it could be par9cularly challenging for them to feel posi9ve and conﬁdent. It was very
helpful in these circumstances to have the strong communica9on and inter-personal skills of the
Deputy Manager of Melcombe Children’s Centre who was highly commibed to the WE ARE
HERE!! project and had already experienced the project’s ﬁrst training course and understood
our approach, accessibility and ability to create a friendly and suppor9ve learning environment,
and convinced the childminders to abend. Nine independent childminders took part in the
second training course alongside four nursery prac99oners.
It was refreshing to observe how adaptable and imagina9ve the childminders were in their
approach to the songs and materials, in fact we saw them as being generally more so than the
nursery prac99oners. And for a period of about four months this group was very strongly
engaged with the project. We had ambi9ons to create a longer-term oﬀer for the childminders
based at the Lyric, but this proved to be diﬃcult to get oﬀ the ground because the all
childminders have very variable schedules and commitments. The solu9ons to this could be
explored further in a future project.
In spite of this we have clear feedback and evidence 18 months aver their ini9al training course
that there was a signiﬁcant long-term impact for this group and the music ac9vi9es they provide
for children.
Carole Cook (Deputy Manager of Melcombe Children’s Centre at the 9me) commented about
the childminders’ enthusiasm for the training and the project “Anyone would think I’d given
them the winning loaery Dcket”.
In our project review of May 2019 childminders reported that they are s9ll ac9vely using the
songs and ac9vi9es. And we also know from a number of sources (local families who also abend
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our ac9vi9es at the Lyric) that some of the childminders are also using songs in the play group
they run.
Case study: Childminder E
Childminder E is one of the child minders who abended our training course in September/
October 2017. We saw a very clear progression of skills and conﬁdence over the three training
sessions as Childminder E increasingly contributed new ideas and crea9ve work to the ac9vi9es
we were sharing. At session two she reported back on how the children she works with had
responded to the songs from i am here!! and how she had been adap9ng the ac9vi9es she had
learnt during training session 1. By session 3 we were very happy to ﬁnd that Childminder E was
leading the songs and ac9vi9es at a play session for the local community that she runs with
other childminders. It is this kind of empowerment of inspired local leaders that we believe can
really make a las9ng impact on the outcomes for young children in the area.

1.3 Our work with families
1.3.1 Descrip/on of the events and workshops for families
•

The Project Launch in February 2017 hosted at Melcombe Children’s Centre opened the
project to local families and kick started their engagement with WE ARE HERE!!

•

Around 540 parents/ carers agended Family Workshops and other project ac/vi/es

•

50 diﬀerent workshops and events were held for families to agend

•

170 CDs and 51 Songo Family Books (with CD) were provided for families to use at home
with their children

•

Song collec/ng and songwri/ng projects culminated with families recording their tracks at
the studio at the Lyric Hammersmith, with two songs being available online

The project had aimed to reach 150 families. In total this number was greatly exceeded, with
around 540 parents/ carers abending. This increased engagement with families was due to two
factors, the ﬁrst being the high level of interest and abendance at sessions, and the second
being the increasing evidence we saw of the value of using Family Music Workshops and Parent
Choirs at nurseries as a way of suppor9ng the learning partnership between the nursery seGngs
and the children’s homes. We were fortunate to be able to raise addi9onal funds for us to
provide an increased number of Family Workshops and to extend the provision of resources for
use at home to include the new publica9on for families that was produced during the project
Songo (for Children & Families)
The workshop sessions and other ac9vi9es were devised and delivered by Musiko Musika’s
team of Music Leaders which included Mauricio Venegas-Astorga (Chilean), Rachel Pan9n
(Bri9sh) Laura Venegas-Rojas (Bri9sh of Chilean heritage), Yemisi Obasaju (Nigerian) and
Margarita Salazar (Chilean). The Project Launch and the ﬁnal fes9val day at the Lyric A World of
Music Day also involved our ECCO youth ensemble (Ethnic Contemporary Classical Orchestra),
which increased the projec9on of a spirit of cultural collabora9on across diﬀerent social and
cultural backgrounds.
20

The 50 sessions for families represented a very varied oﬀer, some of which took place at the
nurseries and children’s centres and some at the Lyric:
•

•
•
•
•
•

At Children’s Centres there were regular weekly music sessions, usually for a period of six
weeks at a 9me that were integrated with the regular Learn and Play. We also included
targeted sessions for children iden9ﬁed as needing addi9onal support in speech and
language development with their parents/ carers. As the project progressed the children’s
centre sessions developed into song collec9on and songwri9ng workshops, which
culminated in two recording sessions in the Lyric’s recording studio
Family Event at the Lyric (May 2017), with music and dance workshop, followed by children
and parent/ carers seeing The Emperor’s New Clothes, one of the Lible Lyric shows for
children
Parent Choir at Bayonne Nursery
Parent Choir rehearsals and performance at the Lyric
One-oﬀ music workshops at nurseries and at the Lyric for families, introducing them to the
project’s songs and ac9vi9es
A World of Music Day 2019 (see 1.3.5 below)

Generally, the workshops for children with parents/ carers followed a regular pabern of ac9vity,
opening with our introductory “Hello” song which kick starts pro-ac9ve involvement and
contribu9ons from parents/ carers by including the word “hello” in diﬀerent languages spoken
by the families abending and the Music Leaders. We would also usually include a song or songs
to develop rhythm and pulse skills and encourage everyone (children and parents/ carers) to
move and enjoy the rhythm and feel of the music; songs to explore diﬀerent instrumental
sounds and imagina9ve themes that developed the children’s vocal conﬁdence and range
(including songs to develop speciﬁc skills in phonology, prosody and/ or pragma9cs). We would
then end the session with songs that the children can choose to sing for the character Songo
who is introduced during the workshops. The children can choose their favourite song for the
group to sing together before the session ends.

1.3.2 Mee/ng the project’s objec/ves for families

How successfully did the project meet its objec/ves in terms of families enjoying making
music, using the songs at home and suppor/ng their child’s development in music, speech
and language?
•

For the par9cipa9ng children, their families and the prac99oners who work with them to
have increased the levels of crea9vity, fun and enjoyment in their musical ac9vi9es and their
use of language in songs and music making, during music sessions, in play and at home.

•

For the families to be more fully engaged with and able to support the musical and language
development of their children, both within the home and as part of a stronger and more
cohesive community network in which families feel safe to express their cultural iden9ty and
enjoy belonging to.

During the project our monitoring and evalua9on ac9vi9es gathered insights into the music
making that takes place at home through a parent/ carer ques9onnaire. However for prac9cal
reasons we were only able to collect that informa9on at one point in 9me in most cases, so
unlike the data on prac99oners, the data does not give a picture of changes during the project.
Nevertheless overall it provides a very posi9ve picture of how parents/ carers are engaging in
music making ac9vi9es at home and were using the songs and music from the project.
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The ques9onnaire was presented as a mul9ple choice, with parents/ carers being able to select
as many of the op9ons as they wanted.
90% either said “I like to sing and make music with my child every day” or “We have fun dancing
to music” or both, and even the few who didn’t select “I like to sing and make music with my
child every day” did choose “I sing with my child quite oven”.

Parents/ carers also shared useful observa9ons about the role of music in their family lives.
Here are some of their responses to the ques9on “Tell us the kind of things you and your child
enjoy about music”
“Language development, enjoyment, expression, teaches aben9on, listening skills, fun and
laughter.”
“Singing makes us happy.”
“Singing, joining in.”
“Bonding, dancing, learning, expanding her vocabulary.”
“We are a bilingual family and songs are a great way of ﬁnding out about and sharing diﬀerent
culture and history.”

1.3.3 Further evidence: Narra/ve feedback from the nurseries and
children’s centres
“The minute you (the Musiko Musika team) all walk into our building, everyone's spirits are
libed, it such an amazing atmosphere. When Parents/carers know you are coming our
aaendance numbers rise. The opportuniDes of aaending acDviDes at the Lyric and have our
families more involved in the community is also amazing. I can’t wait for us to also work in
partnership to oﬀer more acDviDes for our children and families at the Lyric.
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As for the parents as well it has given them the opportunity to develop their self-esteem and
conﬁdence by aaending the session on a regular basis, again to give them skills to access even
more opportuniDes within the children’s centre and outside of their children’s centre. For them
to achieve more posiDve outcomes for themselves and their families which of course will impact
on their children.”
“To observe this whole process from start to ﬁnish and watch the parents/carers and the
children's self-esteem and conﬁdence absolutely go through the roof to what they had achieved
was priceless!”
“Parents have commented on how their children are singing the songs at home and how nice it
is that they can sing along with them.
Children remembered the family session and spoke lots about it. They came up to the front
independently and sang the songs they remembered.”
“The Christmas Concert at Bayonne was amazing. My own son spoke very fondly of you all and
loved learning the songs. I thought it was a great idea to involve the parents too: not only did it
help strengthen the nursery community amongst the parents, it was a great bonding experience
with our own children too, pracDsing the songs together at home. In parDcular we would sing
along to some of the songs on YouTube, with the whole family joining in too.”
Parent feedback on the Bayonne Christmas Concert

1.3.4 Further evidence: Music Leader Observa/ons

Having live music and instruments in the session such as the guitar, violin or bombo (bass drum)
accompanying the songs enables great musical ﬂexibility and ﬂuidity. Our Music Leader team
are very used to responding to individual children who want to help strum the guitar or explore
the sound of the violin of drum. In this way the children are geGng hands on experience of how
musical sounds are made and how they can be loud or sov, fast or slow, happy or sad, just like
our voices. In this way the crea9ve poten9al and emo9onal expression that is inherent in high
quality music making is present right from a child’s ﬁrst experience of being part of a musicmaking community.
Feedback from parents and carers showed us how much they value the opportunity for their
children to make music with live musicians and have direct experience of musical instruments.
This seems to be regardless of the cultural or socio/economic background or whether they
themselves had been able to access music making as a child.
The other very direct way in which parents/ carers showed how much they valued the music
sessions was the rate of abendance. The children’s centre sessions that included a Musiko
Musika workshop had twice the abendance levels of the regular Learn and Play sessions.

1.3.5 Celebra/ng the community and bringing families together

The project WE ARE HERE!! ended with a celebratory one-day event at the Lyric Hammersmith
on 21st May 2019 – A World of Music Day. The day was a great opportunity to bring together the
diﬀerent groups that had been involved in the project and was a very direct and visible
demonstra9on of the cultural and social capital that the projected had generated. The day
included two Songo Concerts (one for nurseries, and one for families), a Seminar Session
exploring key themes and individual perspec9ves on music for young children from the project,
and a ﬁnal A World of Music Day Concert in which the WE ARE HERE!! Family Choir of parents
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and their children performed alongside Musiko Musika’s ECCO youth ensemble (Ethnic
Contemporary Classical Orchestra).
“Yesterday was a great occasion and one of which you should be proud. You have created an
incredibly vibrant, warm and open community, with a strong sense of belonging – all qualiDes
that we need desperately in today’s disconnected and fragmented world. You also show so
clearly what music can do in shaping and binding a community together.”
Peter Renshaw (former Head of Research and Development Guildhall School of Music and
Drama)
“I really appreciate that you get me those Dckets. The concert was stunning, absolutely brilliant.
I haven’t felt so good in quite a long Dme. Last Dme when I went to a concert with him was when
he was 6 months and it came out as a total disaster.”
Parent feedback

1.3.6 Links to the videos of songs recorded by the families
Melcombe Music: hbps://youtu.be/p0WKISISt1c
Melcombe Hello: hbps://youtu.be/wr7e3nvv5TM

1.4 The project’s impact on children
1.4.1 Reach and engagement with children under 5

• Over 1,000 children under the age of ﬁve aKended the music workshops, concerts and
other project events
• A further number of at least 270 children were engaged with the project’s ac/vi/es
through sessions led by the prac//oners that were trained
• In addi/on to the 50 diﬀerent workshops and events that were provided for families, 39
half day workshop sessions took place for nursery children, including 14 for the targeted
groups of 2-year olds
• The 45 prac//oners we trained will have delivered a minimum of 1,600 music sessions
with the children they work with using the songs and ac/vi/es from the project

Musiko Musika’s team worked directly with over 1,000 children under ﬁve years old over the 29
months of the project, around 18% more than the target of reaching 850 children. In addi9on,
at least 270 will have beneﬁted from the project’s ac9vi9es through the sessions led by the
prac99oners that we trained.
The format of the sessions was similar to those for families (see 1.3.1 above). In some seGngs
there were sessions over a period of up to eight weeks, which allowed for plenty of
development to take place from week to week and for our knowledge and familiarity of the
children to inform the planning and content more.
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1.4.2 Mee/ng the project’s objec/ves for children

How successfully did the project meet its objec/ves in terms of improvements in the
children’s musical, speech and language and personal, social and emo/onal development?
• For the par9cipa9ng children to have improved their listening skills, their ability to perceive
and discriminate sounds and rhythmic paberns within music, songs and speech, and to be
vocalising sounds with greater accuracy.
• For the par9cipa9ng children, their families and the prac99oners who work with them to
have increased the levels of crea9vity, fun and enjoyment in their musical ac9vi9es and their
use of language in songs and music making, during music sessions, in play and at home.
• For the par9cipa9ng children to have increased conﬁdence and ﬂuency in their verbal and
non-verbal communica9ons, with improved levels of self-esteem, social skills and security in
their personal and cultural iden9ty.
The evidence we gathered from the nurseries and children’s centres demonstrates the tangible
and signiﬁcant impact that the use of the Songo songs and ac9vi9es has had on these three
areas of development.
Some of the children had been non-verbal at the start of the project and were observed by the
Music Leaders or prac99oners as having made huge leaps in conﬁdence and progress in their
verbal and social skills. For example saying “goodbye” to one of the Music Leaders at the end of
a session, or reques9ng a song during the 9me to sing with Songo. We no9ced that children will
show this increased conﬁdence in diﬀerent ways according to their character and we adapted
the way we worked with the children to support and accommodate the diﬀerent personali9es.
The songs “Hello” and “Hi There” are really eﬀec9ve for demonstra9ng progress in the use and
understanding of the pragma9c aspects of communica9on. We also have evidence of
developing understanding and making use of the opportunity to “sing for Songo” as a 9me for
choosing a favourite song to sing and share with the group.
Music Leaders observa9ons showed improvements such as increased levels of eye contact and
responsiveness to facial expressions. The shared use of instruments also provided good
evidence for progression in individuals in turn taking and sharing. For example one child who
found it very diﬃcult to share toys with other children, was observed progressively to improve
in sharing an instrument.
Evidence of the expressive and imagina9ve use of the voice has been most clearly visible in
ac9vi9es to create the sounds of animals (9ger roaring, snake hissing etc), and in verbal
responses to songs such as “First Thing in the Morning”.
Prac99oner observa9ons:
“Child X has a very short aaenDon span and will oben be distracted by other things or sounds he
may see or hear in the room. When Child X ﬁrst started the Musiko Musika sessions he would
lose interest aber a few minutes but then regain focus once a new song had started or a
diﬀerent instrument was playing…
As the sessions went on Child X would hold his focus for longer and start anDcipaDng the next
song or the next move by saying to the adult “up”, meaning stand up to dance.
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“Child Y: Aber a while, she started to show pleasure in listening to new songs and clapping her
hands and moving her body to the music. She was responding to an adult and followed simple
instrucDons by taking part with exploring new musical instruments and making music. By the
end of the music sessions she was making babbling sounds and enjoyed rhythmic paaerns in the
song.”
“Child Z is quite reserved with people who are not familiar with him and will oben look down or
avoid interacDng with them altogether. When Child Z started the Musiko Musika sessions Child Z
would observe the session but only join in if the rest of the group took part. When asked if he
wanted to stand up and sing and song he would shake his head indicaDng that he did not want
to.
“As the sessions conDnued Child Z became more and more conﬁdent in taking part and would
oben talk about or sing songs from the sessions with his peers and other staﬀ during the normal
nursery day.
Child Z’s conﬁdence has grown through each session and will now choose and sing a song on his
own, preferring to remain sikng as he sings. He will choose the instruments he wants
independently and oben shouts out suggesDons for the “Hello” song, mostly being “Bonjour”.
Examples of observa/on sheets completed by prac//oners
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Sample Nursery Data
This sample nursery data from September 2017 (two terms aver comple9on of the WE ARE
HERE!! training course) shows the progression between spring and summer terms, during which
9me they were regularly implemen9ng in the Songo programme with the children.
The combined “All year groups” spring and summer shows 55% on target or above target (for
their age range) in PSED in spring, and this had improved to 81% by the end of the summer
term. The data for Communica9on and Language shows a similarly signiﬁcant shiv, from 58% in
the spring to 83% being on or above target by the end of the summer term.
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1.4.3 Further evidence: Narra/ve feedback from prac//oners
1) Evidence that the children have improved listening skills, ability to perceive and discriminate
sounds and rhythmic paberns within music, songs and speech, and vocalising sounds
with greater accuracy.
“We are using ‘There’s a Hungry Caterpillar’ song as a part of our spring/mini beast theme at
the pre-school. All children enjoyed using a drum to show how many leaves has been eaten by
the caterpillar.
This acDvity helped children to recite some number names in sequence.
“The ‘Hi there’ song did help children to seale down and become part of the group at the circle
Dme. This song is a great way of gekng to know each other’s names. This song increased the
children’s aaenDon and listening skills as they did enjoy listening to adults singing their names.”
“The rainbow children were able to learn the Hello song and sing it during the abernoon circle
Dme. Also, they were able to learn “Hi there” song and memorise the words. They love the song
and they sing it during the day”
2) Evidence that the children have increased levels of crea9vity, fun and enjoyment in musical
ac9vi9es and use of language in songs and music making, during music sessions, in play
and at home
“The children oben come and ask me to sing a song for them or with them”
“Children are using their own imaginaDon while singing the song “First thing in the Morning”
They sing this song independently.”
“Hello song almost all of the children are able to sing the song independently. I have heard them
singing all day long. SomeDmes they use diﬀerent musical instruments while singing the song.”
“Hello Song is in the head of all the pracDDoners and children. Heard some children making of
the song e.g. Apple apple, how many ways are there to say apple? Banana, chair etc. These
children were from Indigo.”
“‘First thing in the morning’ children enjoyed thinking of new things to do in the morning.”
“It is nice to see the children's enjoyment progress throughout the weeks as they get to know the
songs and acDons.”
i.Evidence that the children have increased conﬁdence and ﬂuency in verbal and non-verbal
communica9ons, with improved levels of self-esteem, social skills and security in personal
and cultural iden9ty
“Children gained conﬁdence in taking part with all the music and singing in “WE ARE HERE”. The
children now are much more conﬁdent in taking part in all the music and singing acDviDes that
take place in our centre.”
“The WE ARE HERE! project has been an amazing project and opportunity for all our families and
children that have been part of it. It has given the children the opportunity to develop their
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speech and language skills through music. It has also given them the opportunity to raise their
self-esteem, knowledge and understanding of their world, as well as their personal and social
skills to achieve such posiDve outcomes in their learning.”
“Hi There – this song was used to support communicaDon between peers. Encouraging
cooperaDve play and building relaDonships.”
“First thing in the morning is a good great song for the rouDne. Aber singing the song for a few
weeks Indigo children are able to sing independently and also, they are able to add their own
thinking and rouDne they follow.”
“‘Walking in the jungle’ – less conﬁdent children felt that they could talk through the puppet,
works well with younger children.”
“Increased cultural awareness through encouragement to share home songs.”
“I would like this iniDaDve of this project to conDnue, it will beneﬁt more, new children and their
parents whom English is not their ﬁrst language.”

1.4.4 Further evidence: Music Leader Observa/ons
With the younger children, and during the Learn and Play sessions at the children’s centres we
observed that the children increased their aben9on span and listening to the instruments and
songs. For example, listening to and coun9ng the number of strings on the guitar. We also saw
that they were increasingly able to listen to and follow instruc9ons.
Older children were able to copy and repeat diﬀerent rhythm paberns in songs such as “Who’s
That Walking?” and were clearer in their sounds and words, for example singing “Twinkle
Twinkle Lible Star” on their own with clear words.
We were really delighted with the regular feedback that we got from the nurseries that
par9cipated and the parents who told us about the extent to which their children have been
enjoying making music, are singing the songs at home and during the day at nursery, and are
repeatedly reques9ng from nursery staﬀ for the CD to be put on so that they can sing the songs
from the project. They also told us about how the children have been exploring sounds and
instruments more regularly and we could see in the sessions that they are having fun. One of
the ac9vi9es in which fun and crea9vity was most evident is in the song “Look at the Sky” in
which children use their imagina9ons and assign diﬀerent instruments to the sounds of the rain,
wind, thunder and sunshine, developing early composi9on skills. The songs and ac9vi9es with
the animal puppets have also been a great source of enjoyment and imagina9ve expression for
the children as they create the sounds of the jungle animals with their voices.
Clear evidence of change in children’s enjoyment of music came from one prac99oner asked at
the ﬁrst session how she could get children to love and enjoy music (because the children she
worked with didn’t like doing music). At the third training session she said “I put on the CD, they
love it, they get up and dance”
The project has had a very signiﬁcant impact on social and communica9on skills for almost every
child. We saw this in the way in which children were increasingly able to share instruments with
each other, were making more eye contact with the music leaders and their peers, and gained
conﬁdence in singing and using their voices either individually or as a group. We no9ced that
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children will show this increased conﬁdence in diﬀerent ways according to their character and
we adapted the way we worked with the children to support and accommodate the diﬀerent
personali9es.
We were also very interested to no9ce how children were spontaneously using the mouth of the
Songo sov toy as they “sing with Songo” to show the segmen9ng of the words of songs. We
hope to collect further evidence of this in the future.

1.4.5 Further evidence: Case study: Child M

Child M was aged 3 when we ﬁrst started working with him in spring 2017. He abended Musiko
Musika’s family sessions at Melcombe delivered as part of the Children’s Centre’s weekly Learn
and Play provision. He was observed by our team and the seGng staﬀ as being very shy during
sessions and other centre ac9vi9es, and would hide his face or cling to his grandma. Children’s
Centre staﬀ iden9ﬁed him as a child who needed addi9onal support with speech and language
development and therefore he abended our targeted group for ﬁve sessions. By the fourth
session we could see progress:
“Child M, A & R sat in a line watched and engaged…Later Child M, A & B con9nued to join in and
par9cipate in the song.”
Since the sessions with Musiko Musika were clearly beneﬁGng Child M we provided a bursary
place for him to abend Musiko Musika’s Do Re Mi Fa music class at the Lyric, which he abended
with his grandma. During the summer term he gradually increased in conﬁdence un9l one day
he arrived at the session with a ukulele that he had brought from home. During the music
session he played his ukulele and sang along, imita9ng Mauricio who was playing the guitar, and
clearly enjoying and expressing himself very openly and independently.
By September he had progressed to nursery school and the Children’s Centre Manager reported
to us that the growth in conﬁdence he experienced from the music sessions had helped him
substan9ally with the transi9on to abending full 9me nursery.
At the end of November we started working with the children at Bayonne Nursery for a series of
workshops leading to a Christmas performance and were delighted to ﬁnd that Child M was part
of the group of children we were working with. At those sessions he was singing audibly, looking
conﬁdent and comfortable within the class and we observed him as being within the top 25% of
the group.
His mum observed that the project has impacted on his use of language and vocabulary, “he’s
started picking up musical words ‘that’s a beater’ instead of saying ‘s9ck’.”
She goes on to say
“Him seeing musicians perform regularly, watching you and copying you has really ﬁltered
through to him. When he sees musicians now he wants to stop and watch. He knows rhythms
more and tries to copy rhythms at home and do things in Dme (not random). He’s been very
lucky to work with you.”

1.4.6 Targeted work for 2-year olds

The project included a series of targeted workshops for 2-year olds at two seGngs to enable us
to develop some speciﬁc ac9vi9es for this age group, which was slightly younger than the
majority of children that had par9cipated in the 2012-14 project i am here!! Though not part of
this project, our well-established programme of termly classes at the Lyric for 2-5 year olds and
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their parents provided a rich background of experience on which the development of this
targeted work could be based and enabled us to make compara9ve evalua9ons on the
progression of the children that par9cipated in the project.
Our two main observa9ons about the work with these targeted groups of two-year olds are
both intrinsically connected with the value and importance of learning from peers, a factor that
is increasingly supported by research into neuroscience and early cogni9ve development.
•

The need to address the personal, social and emo9onal development (PSED) of 2-year olds
from challenging circumstances before the programme’s speciﬁc ac9vi9es to improve speech
and language speciﬁc can take eﬀect.

For example, the songs and ac9vi9es in our programme to support the development of
pragma9c (social) aspects of language will be much harder for children to engage with if they
are poorly socialised and have emo9onal diﬃcul9es that create nega9ve interpersonal
communica9on and hinder children’s ability to operate comfortably in a group situa9on. During
the project we strengthened the ac9vi9es and our understanding of way in which PSED can be
addressed through the songs and ac9vi9es in our programme, and this is evident throughout
the Songo books that we published (see 1.5 below).
•

The important func9on of role models within the group, either of a similar age, or slightly
older.

Our observa9on was that in crea9ng a scheme through which two-year olds from disadvantaged
backgrounds receive free nursery provision, where that provision only reaches that cohort
(rather than also including fee paying children) there is a strong likelihood that the group will
have a much higher propor9on of children with weaknesses in PSED and other developmental
areas than nursery groups with a more mixed intake due to socio-economic factors of the group
being targeted for that support. The impact of this is that a group with few or no children within
the usual developmental range in PSED for their age vulnerable children are further
disadvantaged because they are not learning and socialising with children from whom they can
model improved personal, social and emo9onal development.

1.5 Organisa/onal development and produc/on of resources
“Very good and informaDve really looks at children's development and gives good structures and
support systems to use to enable them.” Prac99oner feedback on the Songo publica9ons
produced by the project.
As the project progressed the evidence was showing how successful the songs, ac9vi9es and
underlying approach and methodology were in improving the musical, speech and language and
personal, social and emo9onal development of the children. It was also clear that the training
courses were very eﬀec9ve in impar9ng the knowledge, skills and conﬁdence to the
prac99oners to enable them to deliver this work themselves. The essen9al third element
therefore that would complete the package was in crea9ng a printed resource and audio CD for
the project. By that stage we had witnessed the interest of parents / carers in suppor9ng their
children in making music at home and seen the beneﬁts of having this strong link between the
music ac9vi9es within the early years seGng and at home, and so we took the decision to
produce and publish two publica9ons: Songo (for Children & Families) and Songo (for Children,
Early Years SeGngs & Prac99oners). The choice of the name for the publica9ons was natural –
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the children that take part in the workshops have embraced the character of Songo and talk
about going to music with Songo. So “Songo” it became.
In parallel to the project WE ARE HERE!! we had been awarded a place on the ArtsForward
scheme which provided two business mentors from Deutsche Bank who worked with us on the
brand iden9ty and marke9ng for the publica9ons. We were really delighted when Victorina
Press decided to publish both books, bringing on board a talented illustrator and graphic
designer to work with us on the designs and layout. The opportuni9es for the Songo programme
took a further leap forward when the interna9onal music produc9on company West One Music
Group became the music publishers for Songo, releasing the album globally across all plakorms
in May 2019. This organisa9onal development has the poten9al to greatly increase the reach of
this work to children, families and early years prac99oners interna9onally, as well as future
income genera9on.
In May 2019 we had more good news when the Songo publica9ons received a Finalist Award in
the Children’s Educa9onal category of the 2019 Interna9onal Book Awards.
To provide further support and learning for prac99oners we created ten training videos. Four of
these demonstrate delivery of songs and ac9vi9es from the programme, and six are videos
illustra9ng “Songo and the Early Learning Goals”.
The training videos are available online here: hbps://vimeo.com/musikomusika
The Songo publica9ons are available to purchase here:
hbps://www.victorinapress.com/product/songo-for-children-and-families/
hbps://www.victorinapress.com/product/songo-for-children-early-years-seGngs-andprac99oners/
Lastly, the work we have developed during this project will be part of an interna9onal project
that we have been commissioned to deliver in Chile for the local educa9on authority in Coronel.
This July (2019) will be the ﬁrst stage of a training programme for teachers in using the Songo
programme to teach English to young children, embedding English language learning within the
schools at the earliest age.

1.6 Methodology and evidence used in evalua/on

The project plans for WE ARE HERE!! included a detailed monitoring and evalua9on plan, which
was implemented and followed. As referred to above, the major issue that we encountered was
in the great varia9on in tracking of children that is used across the 22 seGngs that we worked
with, which limited our data collec9on in this area. In most cases the feedback and evalua9on
templates that we used were based on exis9ng formats we had developed for previous projects,
with investment of a lot of thought and discussion across the team and with our partners in
improving and reﬁning these to capture a great range of informa9on and evidence from
prac99oners, parents, music leaders and seGngs, but without this becoming a burden to the
delivery of the project. We were not in a posi9on to use control groups of children for this
project, but would wish to do this in a future evalua9on of the impact of the Songo programme.
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Sec/on Two: Spotlights on prac/ce
(Key ﬁndings and learning themes from the project)
2.1 Prac//oners:
Training and development for long-term impact and implementa/on
1)The accessibility of approach, content and communica9on style of the training/ Music Leader
team, resources and ac9vi9es and integra9on with the Early Learning Goals
The high level of exper9se, experience and understanding that Musiko Musika’s team has
acquired over many years of the reali9es of children’s lives and of the prac99oners who work
with them has underpinned the composi9on of the songs, the development of the ac9vi9es and
the eﬀec9veness of the en9re pedagogical approach. We recognised that devising the resources
and training so that they demonstrably connect with an integrated with the Early Learning Goals
was essen9al. A music package that operates separately as a bolt-on addi9on will never achieve
the high level of adop9on and long-term implementa9on that we have shown with this project.
We also believe that the diversity of Musiko Musika’s team, a core part of the mission, vision
and values of the organisa9on is a strong factor in achieving accessibility.
“We have had excellent training – both in understanding the aims of the project, and support in
delivering a focus group for a speciﬁc period of Dme. We have learnt the value/ importance of
music & songs in supporDng early language & have had, like the parDcipants, a hands-on
opportunity to deliver sessions & parDcipate in music-making.”
2)Building suppor9ve long-term rela9onships
The design of this project included a variety of interven9ons following the training course that
were individualised to the needs of the seGngs. These included workshops delivered by the
Musiko Musika team in the seGngs, and mee9ngs to support on planning and review
implementa9on. So it was clear for the prac99oners from the outset that the training was not
an isolated ini9a9ve, but part of a wider package of support and development.
One prac99oner really hit the nail on the head in her end of project feedback: “That it can take
Dme to 'see results', so having persistence, and 'taking the long view' on projects are important.”
3)Developing the conﬁdence of the prac99oners
“Increased conﬁdence” - the one phrase that keeps coming up in the feedback we have received
from prac99oners is the conﬁdence the project has given them as well as the fun, enjoyment
and new skills they have developed. Training that cannot address this fundamental issue will
never achieve las9ng change in the skills and approach of prac99oners. Developing conﬁdence
of prac99oners who
4)How work is shared across a seGng and integrated into the daily ac9vi9es of the seGng
We came across some examples of outstanding prac9ce in seGngs where what had been learnt
was being successfully shared and passed on to the rest of the team, ensuring that the music
and ac9vi9es can be integrated across the whole seGng. This is dependent on success in
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achieving 1), 2) and 3) above, but also requires a strong commitment to the project from the
senior management team downwards, and a leadership style within the seGng that encourages
reﬂec9ve thinking and prac9ce.
This feedback comment on learning from the project exempliﬁes a prac99oner who has
understood and absorbed the essence of the training and approach at a deep level:
“Encouraging children‚ and self-esteem. CreaDng an environment controlled enough for the
session to work, and free enough for them to be creaDve and explore.”
Case Study: Sharing work across the nursery – successfully engaging the whole team and
integra/ng the work into the daily ac/vi/es of the nursery
One nursery in par9cular that really grasped and took on all the tools and informa9on we were
giving them was Charing Cross Day Nursery (working with 3 age groups: 6 months to 2 years, 2
to 3 years and 3 to 5 years)
What was really posi9ve for the project’s success was that the team at Charing Cross knew what
we were doing when we arrived at the nursery (aver two members of staﬀ abended the training
course). The team were aware of the songs, they knew who we were and that makes a real
diﬀerence in our being able to deliver the sessions with their children eﬀec9vely. All the training
hadn’t just been handed down to one person who hadn’t shared it, they have passed on what
they have learnt across the whole of their team and a very natural way. The Nursery Manager
Dierdre McCollin said in her review mee9ng: “music is very catching so we had the toddlers in
the pre-school parDcipaDng in it but when we did the session with ourselves the whole nursery
was involved because they might be covering in diﬀerent rooms and then we would do things in
the garden, and they loved the music and every member of staﬀ that was there, they knew how
to do the session with the children”
This is a great example of how they engaged the whole team not only by telling everyone about
the training and the songs etc. but by injec9ng the music into their daily rou9ne, and just
making it a part of their day to day in a very organic way (for example having the CD on when
the children were doing outdoor play), making music a living organism within their nursery. This
meant that not only did the target group of toddlers in the pre-school par9cipate and gain
something from these songs and ac9vi9es but as they spread it throughout the whole nursery
with all the diﬀerent age groups beneﬁted from it. With the diﬀerent age groups being together
making music some9mes a lot of peer learning could take place there as well - a lot of the 9me
children internalise and learn more when they learn from their peers, or children just slightly
older than them.

2.2 Early Years SeQngs:
The challenges of the diversity and changing environment

Our previous large-scale early years project i am here!! (2012-2014) had predominantly worked
with nurseries abached to primary schools. The wide range of seGngs that were involved with
the project WE ARE HERE!! presented some very interes9ng diﬀerences and insights into the
great diversity of oﬀers in the educa9on and care of under-ﬁve’s. Overall it is a very fragmented
professional environment and this is coupled with a level of instability as a result of providers
and the agencies who support them working in 9ght ﬁnancial constraints due to underfunding.
The seGngs that par9cipated in the project included:
• Children’s Centres (which underwent a restructure at a local authority level during the
project)
• Private nurseries that are part of a larger chain or group of nurseries
• Private nurseries that operated as stand alone providers
35

•
•

One that is abached to the hospital, serving the hospital workforce and local community
Nurseries that are part of the local authority schools system

Within this diversity of organisa9onal structures the seGngs also u9lise a wide range of
educa9onal prac9ce, including a group of outdoor forest nurseries, and two that specialise in
providing bi-lingual early years educa9on (English and Spanish). Most are based on current
approaches to child-centred learning, though implemented in a variety of styles. There were a
number of ways in which these wider issues within the sector impacted on the project, mostly
around staﬃng and team development, long-term strategic planning for improving outcomes for
children and families. Observa9on of other local authority areas would indicate that these issues
are not speciﬁc to Hammersmith and Fulham, but are reﬂec9ve of the general picture of the
early years educa9on sector. These are some of the factors that had to be accommodated within
the structure and development of the project:
•

Some seGngs are under such intense ﬁnancial and/ or staﬃng pressure that their leadership
did not have the capacity to consider engaging with a project that would put addi9onal
demands on their staﬀ and what they considered to be their core ac9vi9es.
In some cases this was great reluctance as the nursery could see the poten9al beneﬁt of the
project and we were able to defer their involvement to a later training course. We learnt that
oﬀering training courses more than once during an academic year allowed much needed
ﬂexibility.
•

Restructuring of local Children’s Centres and related services and the intense and varied
demands on the teams at Children’s Centres has a very tendency to generally undermine the
conﬁdence of prac99oners and aﬀect their ability to implement the songs and ac9vi9es
themselves. There are very par9cular challenges to the delivery of music ac9vi9es for
parents/ carers and children at drop in sessions, not least because the abendance is by its
nature very ﬂuid, and parents/ carers oven see the sessions as a 9me when they can relax
and sit back whilst the prac99oners do the work. This leaves the children’s centre staﬀ
feeling uncomfortable and isolated in trying to mo9vate the adults who are present to sing
and be ac9ve.
At a strategic level the quality and strength of the partnership with the local authority services
and rela9onships with the senior leadership was essen9al to there being no signiﬁcant impact
on the project from the restructure of services. At the level of delivery by prac99oners
discussing and recognising the challenges they face in their centres is a useful ﬁrst step, followed
by including some speciﬁc strategies in the training that can be used to get parents/ carers
ac9ve and joining in.
•

The range of seGngs types and educa9onal prac9ce meant that in spite of the discussion
and prepara9on with the Early Years Advisory Service in advance of the project we found
that the systems used to track progress were in almost all cases diﬀerent, which made it very
diﬃcult to generate any compara9ve data on the progression of children in speech and
language and PSED across a series of seGngs. This was very diﬀerent to what we had
encountered with the nursery seGngs we had worked with on the previous project, which,
as men9oned above, were all abached to schools. Those three nurseries were in three
diﬀerent local authority areas, yet were nevertheless using tracking systems that were easy
to correlate with each other.
Within the context of WE ARE HERE!! we adapted our evalua9on methods to the data that was
available, but this issue is something that we will want to address diﬀerently in future in order to
design evalua9on methods that can gather a greater depth of data on the impact of the
programme we have devised on children’s speech and language and PSED.
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2.3 Families:
Strategies for engagement and adap/ng our work

As an organisa9on we are commibed to working and engaging with families, regarding them as
having an essen9al role in the musical, cultural, social and educa9onal development of the
children and young people we work with. This is a very natural consequence of our work being
rooted in the music making and pedagogy of cultures from around the world including those
outside Western Europe in which the shared community of making music together and oral
tradi9ons have remained rela9vely intact.
There are some speciﬁc strategies and understanding that we have developed, par9cularly
through our ECCO (Ethnic Contemporary Classical Orchestras) project that we applied in our
work with families on the project WE ARE HERE!! One challenge is in geGng families who have
never even heard of the Lyric Hammersmith – an arts venue that is a ten minute walk from their
local children’s centre and just around the corner from a major shopping street that they will
probably be familiar with – to abend workshops, recording sessions and events there as part of
the project ac9vity. We know that people are oven inhibited from entering public spaces that
they are not familiar with, and arts venues are spaces that many of the families targeted by the
project would regard as somewhere they do not belong, in spite of these being publicly funded
organisa9ons with the ambi9on to be open and available to their local community.
The measures we took to bring families into the Lyric for ac9vi9es included:
• Developing work in the Children’s Centre, which led to a recording session at the Lyric. In this
way, rela9onships of trust and commitment were established
• Scheduling the recording session at the regular 9me of the Learn and Play session with
Children’s Centre staﬀ walking the group of families from the centre to the Lyric
• Providing maps in advance with wriben direc9ons and informa9on about livs and where
buggies can be lev
• Providing addi9onal signage in the building on the day and people available along the route
into the building to welcome and direct families
A Music Leader’s insights on working with families
With trying to engage and work with families it is crucial to make that ini9al connec9on, and for
us it can be as simple as the “Hello” song. It is a tool that we use to spark that connec9on –
what beber way can you get to connect with someone than by learning how to say hello in their
home language? As someone who grew up with Spanish speaking parents, I know as a child I
would instantly connect with someone who said something in Spanish. It ignited my interest and
I was happy someone spoke in the language I used at home. Naturally, many parents when we
were working in Children’s centres were shy at the beginning and weren’t going to just oﬀer up
sugges9ons when you ﬁrst ask, “Can anyone think of a diﬀerent way to say Hello?” so it was our
job to oﬀer something ﬁrst, and as this is repeated eventually they begin to give you sugges9ons
and ac9vely join in more, un9l it just becomes a rou9ne – they know we are coming, they know
it’s the Hello Song and it’s 9me to oﬀer something up.
I think having a diverse team also helps us connect with the families we work with; they see
themselves represented and reﬂected in us – we are what London looks like. Also, having a
diverse team means that although we are all working with the same resources, we all approach
things diﬀerently but with the same common goal and it is those diﬀerences that makes us
stronger.
Again, when engaging with parents in a children’s centre I think they appreciated how we shared
our instruments with them and their children. We also shared some songs so when it came to us
asking them if they knew any songs they were a lible bit less re9cent about oﬀering up a
sugges9on to us. We had to react ins9nctually a lot of the 9me with the families, we always
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arrive with a lesson plan or structure of what we want to do that session, but we are always
reac9ng to what is going on in the moment as well.
Engaging with families in nursery seGngs can be a lible more diﬃcult as they aren’t usually
present when we deliver the sessions but with several nurseries we got the parents involved in
diﬀerent ways. With Bayonne Nursery we formed a parent choir that we set up for their
Christmas concert, and in Charing Cross Nursery we held a session as part of their Interna9onal
Evening, and the parents were invited to come along and see the work with us. The Nursery
manager said: “the parents really loved that the children were doing music sessions they saw
your demo (video the nursery had uploaded for the closed parent network) and were really
happy and were asking when are they coming back?” this shows that the children were going
home and sharing what they had learnt with us and the parents, having seen us deliver a demo
session, were totally suppor9ve.
Laura Venegas-Rojas (Assistant Ar/s/c Director Musiko Musika)

2.4 Songo and the Early Learning Goals
Tools and approaches to support prac//oners

As we considered the content for the book Songo (for Children, Early Years SeGngs &
Prac99oners) it became completely obvious that the way in which the Songo programme links
with and supports the Early Learning Goals should be referenced throughout, because this is the
primary tool that prac99oners are using to plan ac9vi9es and assess children’s progress. It is not
enough to simply create a great music programme that is accessible and eﬀec9ve in its own
terms. For it to be adopted and implemented by prac99oners and seGngs and achieve a longterm impact it has to integrate with their daily working prac9ce, be relevant to the needs of
their children and their lived experiences.
To do this we undertook an in-depth analysis of the programme that we had devised and
mapped that onto the Early Learning Goals, interroga9ng for each song how and where it would
ﬁt with and support learning and development in speciﬁc areas. This informed the way in which
the songs and ac9vi9es of the Songo programme were described and the structural elements of
the book were designed.
Interconnec/on of PSED and Communica/on & Language
As men9oned in Sec9on 1 of the WE ARE HERE!! Narra9ve Report an area of learning for us in
this project was a greater depth of understanding of the interconnec9on between Personal
Social and Emo9onal Development (PSED) and the Speech and Language (referred to in the Early
learning Goals as Communica9on & Language). In the ac9vi9es of the Songo Programme these
two development areas are oven working hand-in-hand, with achievements in PSED also
marking progress in Communica9on & Language.
Crea/ng training videos
The workshops that took place in seGngs following the training gave the prac99oners the
opportunity to see the songs and ac9vi9es being delivered with their children, during which
they could observe the reality of using what they had learnt in their training. By crea9ng training
videos that show the songs and ac9vi9es being delivered by our team and by an early years
prac99oner we can illustrate key points, extend the development of understanding of
prac99oners, refresh knowledge and provide inspira9on and new ideas.
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We produced six videos to illustrate “Songo and the Early Learning Goals” in prac9ce:
Two of these address Communica/on & Language
Pragma9cs - looking at songs that support the development of pragma9cs in early speech and
language, that is to say the use and understanding of language in a social context.
Prosody & Phonology - examples of songs and ac9vi9es that support young children with the
development of phonology – producing and ar9cula9ng the sounds of speech; and prosody.
One focusses on Personal, Social & Emo/onal Development – how the songs can be used for
personal, social and emo9onal development in the early years.
Three are about musical development (Expressive Arts and Design) showing:
-a group of children progressing through musical ac9vi9es that explore diﬀerent sounds and
textures on circle drums

-musical ac9vi9es to develop the founda9ons of rhythm and a strong sense of musical pulse
-a group of children exploring and using a range of musical instruments to engage their
crea9vity and develop their imagina9on.
We also produced four videos demonstra9ng the delivery of songs and ac9vi9es from the
programme.
The training videos are available online: hbps://vimeo.com/musikomusika
The songs
This project and the programme we have created would be nothing without a repertoire of
great songs that we have composed. Songs that are well wriben so that not only do they serve
the purpose of learning, but are enjoyable and fun to sing. We believe that the children and
families we work with have the right to the same quality of music as we produce and perform in
our other professional ac9vi9es.
If the children and prac99oners are not enjoying making music then we have not achieved our
core mission. These are some of the comments from the prac99oners about the songs from
Songo:
• “I love the songs and so do the children.”
• “One child loved the songs so much would not listen to any other song”
• “The CD is excellent and some of the songs are wonderful especially (Hi there) in my sekng
children feel joyful when we combine their names in the song.”
• “The songs are really simple therefore they are easy for the children to learn. They use basic
vocabulary which helps the children especially those with English as a second language. They
are able to take part and follow the session. The songs are a great way of supporDng
children with their language and communicaDon skills as well as building their conﬁdence.”
As WE ARE HERE!! has shown, music in the community can be of the highest quality if we use
our skills to make it so, and put the children and families at the heart of it and not ourselves.
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